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Part A
Students that show delayed educational skills are eligible for special services such as individualized education programs. Teachers should thus understand their role in this program so that the teacher and the student will benefit (Hoover et al., 2019).  According to the PL 95-49 Individuals with Disabilities Education Act, teachers who are involved in teaching these students should plan, implement, and monitor the educational progress of the students to ensure that they succeed in school. Additionally, this law states that some goals should be set for the student to achieve after every school year, and they should receive the proper support. As such, Mr. Riley failed in his responsibility to monitor Brooks and offer him proper support to achieve his end-year goals (Sacks & Haider, 2017). 
Moreover, the American with Disabilities Act (ADA) prohibits denying the disabled equal treatment and opportunity various areas, including in education. This law mainly aims to ensure that individuals with disabilities are provided the same rights and opportunities as other people. It guarantees them equal opportunities in all sectors (Wilmshurst & Brue, 2018). In this case, Mr. Riley may have broken this law by failing to provide Brooks the opportunity to improve and learn as other students. Instead, he assumed that Brooks should be left alone to complete his tasks, and the main reason for this is because he needs to develop the necessary skills. 
The passage of the Perkins Act allows students access to Career Technical Education programs. As such, Brook's parents should follow-up on the same to ensure Brook has access to this program to gain the necessary skills he needs to become useful in the job market. There is a justification for Mr. Riley's last statement that Brooks needs to learn from a special education English class (Hoover et al., 2019). 
Part B
The teacher alone cannot plan this. Instead, a team of one therapist, special educator, psychologist, occupational therapist, vision or hearing specialist, and the classroom teacher should be involved in the process.  The schools have tried their best to comply with the IDEA rules and regulations (Hoover et al., 2019). However, Mr. Riley may have failed in his responsibility to monitor Brooks’ learning and ensure that he is offered special assistance to achieve his educational goals. The school has provided the learning environment and accommodations that enable Brooks to learn comfortably, but Mr. Riley is undermining the school’s efforts. 
The Rowley two-part test is used by courts to determine whether a school has met the FAPE requirements if the IDEA. The first rule used in this test is determining whether the school has met all the IDEA procedures. Part two entails determining whether the program is enabling the student to receive educational benefits (Sacks & Haider, 2017). In this case, the school has passed the first part because it has provided the right accommodations and modifications. It has also passed the second part of the test since this program enables Brooks to learn. 
The parents think appropriate means what is mentioned in the IDEA regulation, while Mr. Riley thinks appropriate is what Brooks needs to learn what he needs to learn. The word appropriate is interpreted differently by different players in this scenario (Wilmshurst & Brue, 2018). Yes, this achieves the LRE threshold because Brooks receives his education to the maximum extent without being removed from regular classes. 
I believe the teacher is justified to allow Brooks to handle some tasks by himself since this will see that he gains the necessary practical skills.  
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